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Leslie Larkin Cooney is an Associate Professor and Judith
Karp is an Assistant Professor at Nova Southeastern
University School of Law in Fort Lauderdale, Fla. Both
work in the Lawyering Skills and Values Program. At
NSU, the lawyering skills program is a two-year, 12-
credit sequence integrating practice, professionalism, and
technology. The first-year program combines instruction
in legal research, writing, and analysis with other skills
such as interviewing, counseling, negotiation, and
pretrial practice. Students in the upper-level program
elect a transactional track or a litigation track.

Educators have found that active and
collaborative teaching methods can be far more
successful than those that are teacher-centered.
Professors who teach legal skills, including the
skills of research and writing, have been at the
forefront in legal education in adopting these
teaching methods, which include “learn by
doing.” Students benefit from the “learn by
doing” approach because it forces them to take an
active role in the learning process and encourages
them to learn from each other. With the
students, rather than the professor, as the center
of attention in the class, the professor can better
facilitate the learning process. Although the most
obvious application of “learn by doing” is to
provide simulations for our students, legal skills
professors need not limit themselves to
simulations in order to take advantage of the
benefits of this teaching method. The following
interactive exercises have been used successfully in

the legal skills classes of the Lawyering Skills and
Values Program at Nova Southeastern University
School of Law. We have found that these
exercises can be adapted to a variety of topics and
levels of training. 

1. Piecing It Together
Through this group exercise, students learn

that legal writing is like putting together a jigsaw
puzzle. Students are given sentences of a
paragraph, or portions of a memorandum, client
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letter, or other writing and are required to
organize them in a coherent fashion. If all the
pieces of a writing are organized in their proper
order, a clear picture appears to the reader. 

2. What’s My Line
Students are divided into pairs to interview

each other as if they were applying for a job
position with the class law firm. Each student then
writes a paragraph about the interviewed
“applicant,” introducing the individual to the
hiring committee (the entire class). If time permits,
each student orally introduces the applicant to the
class. The paragraphs are then reproduced in a
class “firm brochure.”

3. Conjunction Junction
Hand out a multiple-choice test on grammar

and punctuation questions. (Questions are readily
available in English grammar texts or SAT
preparation materials.) Divide the students into
teams and have the teams complete the test. Each
team must choose only one answer per question.
As moderator, you call seriatim on teams for
correct answers. The team with the most points
wins. You might also award points for enthusiasm
and bonus points for any team that can sing the
song “Conjunction Junction.”

4. Face-Off
Class is divided into two groups,

representing opposing parties, and groups are
then subdivided into groups of four, which are
required to either write an outline of an argument
or write a persuasive IRAC. For example, in the
criminal case of The Three Bears v. Goldilocks,
Goldilocks is charged with burglary. Each
subgroup is given the elements of burglary and is
required to write either an outline of an argument
or a persuasive IRAC using the facts in Goldilocks
and the Three Bears. One student from each
group then argues the group’s position against a
member from an opposing group. 

5. Who Wants to Be a Lawyer?
Based on Who Wants to Be a Millionaire?

Divide your students into teams and have them
write five multiple-choice questions based on the
reading assignment for the day’s class. Teams have
15 minutes in which to write questions of varying
difficulty. Teams rate their questions as easy,

average, or difficult. Have team members list their
names and submit questions and answers. (You
may also want to come to class with a bank of
your own questions to ensure coverage of any
particular part of the material.) Then play the
game in the same class. Begin by asking the
contestant easier questions and then gradually
increasing the level of difficulty. (You may want to
use teams instead of individuals as contestants in
particularly large classes.) Omit questions that the
contestant has authored. Permit the use of
lifelines: “ask the class”; “phone (ask) a friend.” 

6. Team Feud
Student groups draft a complaint based on a

given set of facts. The groups then exchange
complaints and are required to draft answers to
the complaints they received. This can be done in
a class period using a simple set of facts and one
count. 

7. The Cite Is Right
This is a takeoff of the television game show

The Price Is Right, in which participants are asked
to guess which product is marked with the correct
price. In the legal writing version, the class is
divided into color-coded teams. The object of the
game is to be the first team to pick the correct
citation from a group of three citations that are
written on cue cards (or are projected on an
overhead projector). Teams have the opportunity
to gain double points if they can identify
applicable Bluebook rules.

8. Updating Game
Students are divided into teams and each

team is given a different case (and/or statute) to
update using the print version of Shepard’s®

Citations. Each team is given a series of questions
to answer concerning the result of its
Shepardizing™. Teams must list the names and
volumes of each Shepard’s source consulted as
well as results. Teams are given a set time (15
minutes) and are encouraged to “beat the clock,”
if possible. The professor is available for
consultation during this time. Teams report back
to class and debrief the rest of the class on how
and what they accomplished.

9. Name That Error
Take the discussion section from a well-
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written student office memo from a previous
year. Edit the memo to include the 20 to 25 most
common student errors that drive you crazy.
Consecutively number the sentences in which the
errors appear. Divide the class into teams. Have
the teams discuss what they believe the errors to
be. Reconvene the class. Call on each team for a
different number. If the team properly identifies
and corrects the error, award a point to the team.
The team with the most points may win, but you
are the real winner if you can eliminate some of
your most dreaded student errors.

10. Prof for a Day
At the beginning of the semester, students

sign up to make a “research presentation” at a
later date in the semester. Presentation topics may
include such things as researching state digests,
Shepardizing state cases, researching state statutes,
conducting federal research, researching
secondary sources, and using ALR. Scatter the
presentation dates later in the semester. Student
groups create a presentation to teach the class
how to solve a hypothetical problem using the
assigned sources. The professor should meet with
each team before the date of the presentation to
coordinate content and should require each team
member to be a part of the presentation. The
teams then get to be the “Prof for a Day” and
present to the class. Groups may use different
mediums, including videotaping and PowerPoint
presentations. 

Conclusion

We hope these “10 Magic Tricks for an
Interactive Classroom” will give you ideas for
creating active and collaborative exercises for your
classes. Anyone wanting more information can
contact the authors at Nova Southeastern
University School of Law, 3305 College Ave., Ft.
Lauderdale, FL, 33314, phone: (954) 262-6100,
e-mail: KarpJ@nsu.law.nova.edu;
CooneyL@nsu.law.nova.edu.
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